Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name Maun Infantand
Nursery School
Number of pupilsin school 150 (F2-Y2)
39 (F1)
Proportion (%) of pupil premium eligible pupils 27%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022 to 2023/2024

Date this statement was published

December 2022

Date on which itwill be reviewed

October 2023

Statement authorised by

Kerry Norman
Headteacher

Pupil premium lead

Kerry Norman
Headteacher

Governor/Trustee lead

Sheryl Woodward

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £58,170
Recovery premium funding allocation this academic year £6090
Pupil premium funding carried forward from previous £0
years (enter £0 if notapplicable)

Total budget for this academic year £64,260

If your school is an academy in a trust that pools this
funding, state the amountavailable to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

It is our intention that all pupils, regardless of background or other vulnerability, make
good progress from their starting points across the curriculum, so that they have firm
foundations on which to build when they leave usin Year 2. The focus of our pupil
premium strategy is to support disadvantaged pupils to achieve this goal, including for
those who are already high attainers.

In tailoring our approach, the needs of children with vulnerabilities other than those
identified as disadvantaged, will also be taken into accounti.e. children with a social
worker and previously looked-after children. The provisions we have outlined in this
statement is also intended to support their needs, regardless of whetherthey are
disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainmentgap and at the same time will benefit
the non-disadvantaged pupils in our school. Implicitin the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its
targeted support through the National Tutoring Programme for pupils whose education
has been worst affected, including non-disadvantaged pupils.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, notassumptions aboutthe impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

e ensuredisadvantaged pupils are challenged in the work that they’re set

e act early to intervene atthe pointneed is identified

e adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of whatthey can
achieve

Challenges

This details the key challenges to achievementthat we have identified among our
disadvantaged pupils.



Challenge Detail of challenge

number
Monitoring shows many disadvantaged children are significantly less
1 articulate than non-disadvantaged peers; their use and understanding of
spoken language and vocabulary is less advanced and this hinders their
learning across the curriculum.
Monitoring shows lower attainmentin phonics for disadvantaged
5 children. Where progress is accelerated, this is not sufficientto close

gaps with non-disadvantaged children. Thisimpacts negatively on
pupils’ developmentas readers.

Internal data and external data (where available) shows that attainment
3 of disadvantaged pupils in writing and maths, is well below that of non-
disadvantaged pupils and national.

Some of our most vulnerable children are unable to sustain self-
4 regulation, which impacts negatively on their readiness for learning,
despite time-limited targeted provisions.

Attendance data shows that absence of disadvantaged children 2020-
21 was 2.9% higherthan for non-disadvantaged, with 6.9% absence in
total (F2-Y2). 56% of the pupilsidentified as persistentabsentees
during the same year, were disadvantaged. Monitoring shows that
absenteeismis negatively impacting upon the progress of
disadvantaged pupils.

Observations and assessments show that many children lack retrieval
6 skills which impacton their ability to retain subject knowledge across the
curriculum, including some who are disadvantaged.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whetherthey have been achieved.

Intended outcome Success criteria

¢ Anincrease in the number of disadvantaged
children who reach the expected standard in

Improve oral language skills and CLL
vocabulary, especially for . _
disadvantaged children. e The percentage of disadvantaged children

reaching ARE, is closer to national (atleast
65% in all areas)

) e Phonics outcomes are at or above national
Improve reading for

disadvantaged children. e Y2reading outcomes in 2024 are closer to
national (at least 75% at ARE)

Improve attainmentin writing e Progress data in 2024, shows acceleration in

and maths at the end of Y2. writing and maths from starting points




Sustain wellbeing for pupils and
improve self-regulation,
especially for disadvantaged
children.

Whole-school tiered approach and
developmenttool are embedded across school
and are evidence by qualitative teacher
comments about readiness to learn

Achieve and sustain improved
attendance for disadvantaged
pupils.

High attendance by 2023-24 demonstrated by
overall absence rate being closerto the school
target of 4% and persistent absence rate is
closer to national at 8.2%

Attendance gap between disadvantaged pupils
and their non-disadvantaged peers is reduced
to no more than 1%

Children’s retrieval and memory
skillsimprove so that they know
more and can remember more.

Improved outcomes across the curriculum for
all pupilsincluding disadvantaged




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD,recruitmentand retention)

Budgeted cost: £33,000

approach to retrieval
practice across the
curriculum, to improve
pupils’ subject knowledge.

support learning in line with John
Sweller's Cognitive Load Theory:

Activity Evidence that supports this Challenge
approach number(s)
addressed
Develop a whole school Knowledge and use of vocabulary 1
approach to explicit teaching is known to have a direct
and learning of language correlation with future life-chances
and vocabulary across the for children. Oral language
curriculum. approaches have high impact on
pupil outcomes and (educe the
Headteacher and EYFS lead Wor_d gap betvyeen disadvantaged
carry out monitoring Visits to pupils and their peers:
SecEd - Pupil Premium: Closing the
Vocabulary Gap
Robust Vocabulary Instruction
(Beck et al. 2013)
WOl'dS s [ CLOSING THE ]
to Life r VOCABULARY
e GAP
Review and update Formative assessment and 1,2, 3
assessment procedures to feedback are well-evidenced and
place emphasis on formative | have high impacton learning
assessment through timely outcomes:
feedback, leading to an- Assessment and Feedback
Qgﬁi\rl] ementin responsive EEF - Teacher Feedback to
9. Improve Pupil Learning
John Hattie - Visible Learning
Effects of Formative Assessment
and Feedback
Shirley Clarke - Formative
Assessment
Develop a consistent Retrieval practice is shown to 1,2, 3



https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
https://www.sec-ed.co.uk/best-practice/pupil-premium-closing-the-vocabulary-gap/
https://www.sec-ed.co.uk/best-practice/pupil-premium-closing-the-vocabulary-gap/
https://impact.chartered.college/article/beck-deepening-knowledge-through-vocabulary-learning/
https://impact.chartered.college/article/beck-deepening-knowledge-through-vocabulary-learning/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?gclid=EAIaIQobChMIr5i3lKWu9AIVFeR3Ch2bHwtbEAAYASAAEgJ7-fD_BwE
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?gclid=EAIaIQobChMIr5i3lKWu9AIVFeR3Ch2bHwtbEAAYASAAEgJ7-fD_BwE
https://maureenmcohen.com/2015/12/18/the-visible-learning-effects-of-formative-assessment-and-feedback/
https://maureenmcohen.com/2015/12/18/the-visible-learning-effects-of-formative-assessment-and-feedback/
https://maureenmcohen.com/2015/12/18/the-visible-learning-effects-of-formative-assessment-and-feedback/
https://www.shirleyclarke-education.org/what-is-formative-assessment/
https://www.shirleyclarke-education.org/what-is-formative-assessment/
https://exploringyourmind.com/john-swellers-cognitive-load-theory/
https://exploringyourmind.com/john-swellers-cognitive-load-theory/

We will purchase resources,
and fund ongoing teacher

Tom Sherrigton - Technigues for
Retrieval Practice

training, _coaching and A gg;’é‘ﬁgﬁl
release time. PRINCIPLES IN ACTION et Resooren
0 O
@MAQ
» €
LR ’,.( i

Improve practice to support The EYFS Framework 2021 1,2,3,4
the development of identifies greater focus on
executive function and self- developing pupils’ self-regulation
regulation skills. skills and these approaches are

shown to have high impact as
Training, release tme for | P2 O donce
teachers and leaders to suggests that these skills need to
support through coaching. be explicitly taught to

disadvantaged pupils in order for

independent use:

EEF - Metacognition and self-

regulation

EEF - Self-regulation strategies
Purchase of a DfE validated Phonics approaches have a strong 2
Systematic Synthetic evidence base that indicates a
Phonics programme to positive impact on the accuracy of
secure stronger phonics word reading (though not
teaching for all pupils. necessarily comprehension),

particularly for disadvantaged
Purchase of programme pupils: _
and resources, release of EEF - Phonics
staff for training and
ongoing coaching and
support.
Enhance our approach to Based on the work of Pie Corbett, 1,3
teaching writing through the Talk for Writing approach
Talk for Writing. enables children to imitate language

with positive impact on their writing:
release of staff, ongoing
coaching and support.
Embed and refine our Mastery learning is a cost-effective 3
appro_ach_ to mastery approach with high impact:
teaching in maths. EEF - Mastery Learning

EEF - Improving Mathematics in the
Release of staff for CPD, Early Years and Key Stage 1
including through the Maths
Hub.
Implement a tiered Improving Social and Emotional 4

response to managing the

Learning (SEL) is especially
important for children from

6



https://teacherhead.com/2019/03/03/10-techniques-for-retrieval-practice/
https://teacherhead.com/2019/03/03/10-techniques-for-retrieval-practice/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://www.talk4writing.com/about/does-talk-for-writing-work/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths

SEMH needs of children
across school.

disadvantaged backgrounds and
other vulnerable groups, who, on
average, have weaker SEL skills
than their peers.

EEF - Social and Emotional
Learning

EEF - Improving Social and
Emotional Learning in Primary
Schools

Targeted academic support (for example, tutoring,one-to-one support

structured interventions)

Budgeted cost: £16,260

interventions targeted at
disadvantaged pupils, to
improve mathematical
fluency and recall.

support in maths, is recommended
by the EEF when explicit
connections are made with
everyday teaching:

EEF - Maths Recommendations in
the Early Years and KS1

The Mastering Number programme
which forms the basis of
interventions linked to learning in
class, supports evidence-based
approaches through emphasis on all
children succeeding, exposing
children to the structures of maths

Activity Evidence that supports this Challenge
approach number(s)
addressed
Engaging with the National Tuition targeted at specific needs 1,2,3,4,6
Tutoring Programme to and knowledge gaps can be an
provide school-led tutoring effective method to support low
for pupils whose education attaining pupils or those falling
has been most impacted by behind:
the pandemic. A significant EEF - Small group tuition
proportion of the identified
pupils will be
disadvantaged.
Phonics interventions Phonics approaches have a strong 2
targeted at disadvantaged evidence base indicating a positive
pupils who require further impact on pupils, particularly from
phonics support to improve disadvantaged backgrounds.
early reading sKills. Targeted phonics interventions
have been shown to be more
effective when delivered as regular
sessions over a period up to 12
weeks:
EEF - Phonics Toolkit Strand
Small group maths High-quality, targeted small-group 3



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths

and enabling memorisation of key
facts through repetition:

NCETM - Supporting research,
evidence and argument for maths
mastery

Embedding of SEMH Improving Social and Emotional 4
interventions including Learning (SEL) is especially
ELSA and trauma-informed important for children from
practice in line with tiered disadvantaged backgrounds and
approach, to improve the other vulnerable groups, who, on
self-regulation and average, have weaker SEL skills
wellbeing of vulnerable than their peers.
children. EEF - Social and Emotional

Learning

EEF - Improving Social and

Emotional Learning in Primary

Schools
Embedding of oral language | Oral language interventions can 1

interventions for targeted
use with pupils identified to
have low spoken language
skills i.e. NELI (F1),
WELCOMM (F2 & KS1).

have a positive impact on pupils’
language skills. Approaches that
focus on speaking, listening and a
combination of the two show
positive impacts on attainment:

EEF - Oral Language Interventions

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £15,000

Activity Evidence that supports this Challenge
approach number(s)
addressed
Implement updated whole Therapeutic approaches to 4
school approach to behaviour management are shown
behaviour management, in to support the development of
line with evidence to support | children’s emotional and mental
a trauma-informed, growth health:
mindset approach. This will | Headteacher Update - Best
include staff training. Practice Focus on Attachment
Behaviours and Behaviour
Management in Schools
A School Without Sanctions -
Steven Baker
Continue to hold structured Parental engagement has a 1,2,3,45,6
conversations with parents positive impact on pupil progress
of disadvantaged pupils, to and their aspirations are shown to
secure parental be important for pupil outcomes:
engagement and inform EEF - Parental Engagement
provision.



https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://assets.markallengroup.com/article-images/240540/BPF-HTU-Sept2021.pdf
https://assets.markallengroup.com/article-images/240540/BPF-HTU-Sept2021.pdf
https://assets.markallengroup.com/article-images/240540/BPF-HTU-Sept2021.pdf
https://assets.markallengroup.com/article-images/240540/BPF-HTU-Sept2021.pdf
https://www.sec-ed.co.uk/best-practice/vulnerable-students-a-school-without-sanctions-behaviour-attendance-mental-health/
https://www.sec-ed.co.uk/best-practice/vulnerable-students-a-school-without-sanctions-behaviour-attendance-mental-health/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

Sustain principles of good
practice around attendance.

Monitoring and action by
CFSW and Headteacher.

DfE Guidance for Improving School
Attendance outlines key principles
of an effective whole school
attendance strategy, and has been
informed by engagement with
schools who have significantly
reduced their persistent absence
levels.

Total budgeted cost: £64,260



https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupilsin the 2021-22
academic year.

Improve oral language skills and vocabulary, especially for disadvantaged children.

e NELI-N outcomes are positive, with 84% of the F1 cohortreaching age-related
expectations in July 2022 compared to 44% in November 2021

o 75% of disadvantaged children at Maun reached the expected standard in CL
compared to 44% in 2021 — this reflects a significantimprovement from the
implementation of NELI and WELLCOM on last year

o 46.2% of disadvantaged children reached a good level of developmentat Maun in
2022, compared to 50.7% in Nottinghamshire 2022 and 38% at Maun 2021. This
reflects improvement at Maun and is closer to national, though there is further
improvement needed to reach our targeted 65%

e Good progress has been made towards this intended outcome

Improve reading for disadvantaged children.

e Overall phonics outcomes were positive last year and demonstrate the positive
impact of implementation of our synthetic phonics scheme, along with targeted
interventions as shown:

o 83.3% of all children in Y1 reached the expected standard at Maun,
compared to 75% of all children nationally

o 72.2% of disadvantaged children in Y1 reached the expected standard at
Maun, compared to 64.1% across Nottinghamshire

o 87.3% of all children in Y2 reached the expected standard at Maun,
compared to 87% nationally

o 73.3% of disadvantaged children reached the expected standard at Maun,
compared to 78.8% across Nottinghamshire

e Internal monitoring of phonics teaching shows higher expectations overall and
greater consistency as a result of the implementation of the ELS phonics
programme

e Y2 readingoutcomes at Maun are only slightly improved on 2021. However,
outcomes for the 2022 Y2 cohort were increased by 20% from the beginning of the
year and better than national reading results by 3.9%. This reflects the positive
impact of updates made to whole school teaching of reading, alongside small group
tutoring which was focused on this subjectarea. At 70.9% overall, this is closer to
our targeted 75%

e Disadvantaged pupils at Maun also outperformed those across the county, with
60% of this cohort at Maun reaching the expected Y2 standard, compared to 50.4%

10



in Nottinghamshire. Disadvantaged pupils nationally achieved 51.4%, so Maun
pupils outperformed comparable groups both locally and nationally

Internal assessment data also shows that in all cohorts across school, increased
proportions of children are starting the academic year in 2022 at age-related
expectations in reading, in comparison to 2021. It is ouraim that this will enable
furtherincreased reading attainmentin 2023

Good progress has been made in terms of intended outcomes for improving
phonics. Within reading, our outcomes were above comparable groups locally and
nationally, butbelow our aspirational target. Thiswill continue tobe our aim 2022-
23

Improve attainmentin writing and maths at the end of Y2.

Y2 writing and maths attainmentdata in 2022 is only slightly improved on that in
2021 (+1.5% in writing and +2.6% in maths).

However, though outcomes in writing for disadvantaged pupils at Maun were lower
than for comparable groups locally and nationally, thiswas only by 1%

In maths, outcomes at Maun for disadvantaged pupils were 60%, which was well
above comparable groups locally (52.3% Notts) and nationally (52%)

Limited progress has been made towards the intended outcomes in relation to
overall writing and maths attainment. The development of writing and maths are
two key priorities identified for school improvementthis year, particularly through
the implementation of updated approaches to number sense and fluency (Mastering
Number), maths mastery and talk for writing

Sustain wellbeing for pupils and improve self-requlation, especially for disadvantaged

children.

Assessment data shows a 40% increase at F1, and 35% increase at F2, of children
working at the expected standard in self-regulation when compared to the beginning
of the year, with 58% of disadvantaged children in F2 meeting expectationsin this
area
Internal monitoring, including with the EIA and supported by Ofsted outcomes, show
good evidence of children being well supported and scaffolded to develop self-
regulation strategies i.e. through use of lollipop sticks in F2 and the busy board in
F1
Whole-school tiered approach and developmenttool are embedded across school
and are evidenced by qualitative teacher comments about readiness to learn, with
83% of children identified for supportat the highestlevel, making good progress in
targeted areas
In our Ofsted inspection June 2022, we moved from ‘requires improvement’ to
‘good’ in personal developmentand welfare, as a result of the positive impact on
our whole school approach to SEMH through:

o implementation of Wellness Wednesdays, the Talking Points curriculumin

KS1 andthe Take 5 breathing approach

11




o Therange of interventions in place, including Forest Schools, Draw for
Talking, bespoke ELSA-based interventions and the involvement of the
Children’s Centre

o Ourinvestmentin training for TAs so that relevant support and intervention
can be implemented within all phases across school

e Good progress has been made towards intended outcomes in this area

Achieve and sustain improved attendance for disadvantaged pupils.

e Overall absence for all children F2-Y2 wasincreased in 2021-22 to 6.9% (+2.1% in
comparison to 2020-21). Monitoring shows this level of absence continues to be
primarily as a resultof the COVID pandemic, with a significantamount of absence
dueto COVID itself or a number of infections afterwards due to the low immunity of
our children

e Absence of disadvantaged pupilsincreased accordingly to 8.9% in 2022, compared
to 6.9% in 2021 (+2%). However, 41% of the pupils identified as persistent
absentees 2022 were disadvantaged - thisis a reduction from 56% in 2021 -
additional measures are in place for these families

e Although there has been areduction in the percentage of disadvantaged pupils
persistently absent, this will continue to be a targeted area in the plan for 2022-23

e Limited progress has been made towards this intended outcome

Children’s retrieval and memory skills improve so that they know more and can

remember more.

e Internal monitoring shows thatretrieval practice is well-embedded across the
curriculum and children, including those who are disadvantaged, are becoming
better-able to remember and articulate their learning. This was observed and
positively acknowledged within feedback meetings during our Ofsted inspection in
June 2022.

e Furtherdevelopmentof the curriculumis now underway, to break down and
sequence knowledge progression into small steps which will further support
teachers to track progress in knowledge for all children, in all areas.

e Some progress has been made towards this intended outcome

Externally provided programmes

Programme Provider

N/A

N/A
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Service pupil premium funding (optional)

Measure Details

How did you spend your service pupil
premium allocation last academic year?

What was the impact of that spending on
service pupil premium eligible pupils?
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Further information (optional)
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